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** Used by permission of a Graduate Education Student, from her final project write-up

Field Action Research Project Overview & Ethics

Project Overview

This is a special field-based research project available to ANY education major, no matter what your
program area. If you are a Winthrop Honors student, this research project can be your honors thesis. The
project involves:
e (ollaborate with your mentor teacher and faculty advisor to identify a common classroom need
or project,
e Evidence-gathering through observation and assessment in the classroom to understand the
problem and gather before-intervention data
e Identifying solutions to the problem by searching professional literature for best practices,
e Planning and implementing your ideas,
e Monitoring, modifying as necessary, and evaluating the success of your intervention(s).

Some examples of typical classroom problems include: increasing the time students spend reading
during free time; helping students learn and use social skills during play and free time; designing and
using a cooperative group activity to teach an important skill; improving quality and self-monitoring of
music student practice; etc.

Action research is applied research commonly used by outstanding teachers to improve their
knowledge and expertise. This packet guides you through the steps necessary to complete a field-
based undergraduate research project.

To familiarize yourself with the field action research in education, begin by reading the article

“Embarking on Action Research” by Catherine Brighton (2009). The article is enclosed in this packet.

Research Ethics

All research at Winthrop involving work with people requires that you complete ethical training so you
understand recommended procedures for protecting humans involved in your research. Research ethics
training is free, and MUST be completed through the online modules before you start your project. The
required training is referred to as the Collaborative Institutional Training Initiative (CITI) training. Once
completed, the training is good for 3 years for any future research you do. Use the link and specific
directions below to complete the online training. Once you have completed the training, you will work
with your faculty member to write an official research proposal to be approved by the Winthrop research
review board. This proposal is call an Institutional Review Board (IRB) proposal.
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To complete the online training, log on to the CITI website and register as follows:

1. Log on to the CITI website: http://www.citiprogram.org
. Click on "New User Register Here"

3. Click on "Basic Human Subjects Social and Behavioral Focus". Look for "Social and Behavioral
Research Investigators".

4. On the "Select you Institution or Organization" page, scroll down the "Participating Institutions" drop
down box and select "Winthrop University".

5. At this point you will be asked to create your own username and password. Make a note of your
selection as you will need this information the next time you log in to the system.

6. If it asks, select your learner group based upon the type of research you will be conducting: Social &
Behavioral Research Investigator

7. Go through the modules, take the quizzes, and print out or forward an email of your completion
certification to turn in for receiving your course credit.

8. You only have to take the Basic Course. Your certificate should include the following:

Belmont Report and CITI Course Introduction Informed Consent

History and Ethical Principles Assessing Risk in Social and Beh. Sciences

Defining Research with Human Subjects Privacy and Confidentiality

Regulations and the Social and Behavioral Sciences


http://www.citiprogram.org/
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Project Researcher Checklist

Use the checklist below to complete the steps of your Honors Action Research Project. Keep this form as
a record for yourself, your mentor, and faculty advisor as you move through the steps of this project.

Semester 1: Project planning semester

Meet with Dr. Marchel to review the project

Read the Action Research information including the article (Guidelines, pp. 8-12).

Read the Writing Guidelines (Guidelines, p. 16) to learn how to begin taking research notes
Complete the CITI training online (Guidelines, p. 4).

Contact Dr. Lisa Johnson, Rex Institute to locate a Field Mentor
(johnsonle@winthrop.edu).

Meet at least 2 times with your Field Mentor to observe and discuss potential research topics (see
p. 13. for advice about how to begin work with your Field Mentor.)

Meet with your Field Mentor to identify a research problem area

Complete a preliminary literature review related to the problem area
(See sample, Guidelines, p. 19).

Write a simple proposal stating the problem and preliminary idea(s) you might implement.
Include information from your Field Mentor, observations, research notes, and preliminary
literature review in the proposal write-up (see Proposal sample, pp. 20-23).

Give a copy of your proposal to your Field Mentor.
Set up a meeting with Dr. Marchel to share your proposal before the end of the semester

Select a Winthrop faculty advisor for your research team. Dr. Marchel can help you select an
appropriate faculty advisor if you need help finding one. Set up a meeting with them:

e Give the faculty member a copy of your write-up prior to the meeting

e Discuss your project with this advisor, and ask them if you will need to write an Institutional
Review Board IRB proposal. (Dr. Marchel has a sample available to use if needed.)

e Ifneeded, the IRB proposal should be submitted before the end of Semester I or right away at
the beginning of Semester 11
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Semester 2: Project planning implementation

This semester, you should:

Continue to review related literature and take research notes.

Meet with your Faculty Advisor within the first 2 weeks of the semester to finalize project
outcomes and related data-collection. Complete the Project Plan (Packet, p. 24) with your Faculty
Advisor.

Complete the Winthrop Institutional Review Board form, if needed (check with your faculty
advisor)

Once you have secured IRB approval (if needed), begin collecting observation and other
assessment data in the classroom or school as needed for each project outcome.

Implement you project according to the Project Plan
Date begun:
Date completed:

Continue to collect formative, ongoing data to monitor progress

When you finish project implementation, collect end-of-project data as outlined in your project
proposal.

Semester 3: Project analysis, write-up, and research presentation

Your research goals this semester are to 1) analyze the data you collected to determine success of
outcomes and 2) hypothesize what you might to do improve each outcome. By the end of the semester
you should share your research. (See checklist below).

This semester, you should:

Meet with your Faculty Advisor and Field Mentor as needed during this semester to review and
interpret the data you collected.

Continue reviewing professional literature to provide more depth and detail for your project and
form best practice ideas for any necessary future steps.

Work with your Faculty Advisor to create a final abstract and project write-up
(See sample, p. 24).
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Semester 3, Continued

Submit your project abstract to the Winthrop Undergraduate Research Office (see
http://www.winthrop.edu/undergradresearch/) —due date is usually Mid-March.

Submit your research for professional presentation. Consider collaborative presentation with your
Field Mentor at a regional educational research conference. Check with the following Winthrop
faculty for potential professional research venues where you can present your work.

e Your Winthrop Faculty Advisor

e Dr. Lisa Johnson, Rex Institute for Partnerships, johnsonle@winthrop.edu

e Dr. Carol Marchel, College of Education Undergraduate Research Representative,
marchelc@winthrop.edu

Consider collaborating with your Faculty Advisor and/or Field Mentor on co-authoring Research
manuscript.


mailto:johnsonle@winthrop.edu
mailto:marchelc@winthrop.edu
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Embarking on Action

Catherine V. Brighton
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Research
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Middle and High School Dropouts

A, ar o oo uitam

"Dropping out is a process, not an event... One of the top four risk factors for
dropping out is low socio-economic status.”

—Jsv Emink. Exscutive Dirsctar, Mational Dropou! Preventionr Ceatern Clemsan Liniversity

STRATEGIES & TOPICS INCLUDE:

= Cost of dropouts

= Content availablitity

= Relational learming &
instructional strategies

= Fiiture story

"To change results, change the processes & the structure,
For F-n.-rm’ng to be the constant, ime & schedule must
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Helpful Resources

To begin the project: Dr. Carol Marchel, College of Education Undergraduate Research Representative

304-G Withers
marchelc(@winthrop.edu
803-323-4375

For help locating a Field Mentor: Dr. Lisa Johnson, Associate Dean, Director Rex Institute for
Educational Partnerships

Rex Institute Office, 143 Withers
johnsonle@winthrop.edu
803-323-4728

Information about Undergraduate Research, Abstract submission, and Research Presentation
Opportunities & Funding:

Winthrop Undergraduate Research Office: http://www.winthrop.edu/undergradresearch/

For information on Winthrop Institutional Research Ethics and IRB Requirements: Winthrop Sponsored
Programs and Research Office: http://www.winthrop.edu/SPAR/default.aspx?id=36661

For Information on Completing the CITI Research Ethics Online Training: http://www.citiprogram.org
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Getting Started with Your Field Mentor

Make sure you contact Dr. Lisa Johnson at johnsonel@winthrop.edu for help in locating a Field
Mentor before you begin field work on this project.

This handout provides helpful tips for your initial semester with your Mentor Teacher. On this visit you
should:
e Get to know your teacher
e Give him/her a copy of the Field Mentor Information Sheet 15.
e Observe in his/her classroom for at least 30 minutes, noting possible ideas for your project based
on student needs and interests you observe
e Interview your teacher to find out what needs, concerns, and possible project ideas they have.
¢ You should meet at least two times during the first semester of the project. The first time you
should observe, interview your teacher, and start to plan for a possible area of focus. You may
want to schedule several visits.
e Before the end of the first semester, you should meet with your Field Mentor a final time to give
him/her the proposal and set up a time for your next semester work.

Tips:

Come prepared
e Look up online information about the school and classroom using the school and district websites,
the SC School Report Card System, and any other useful sources of information you locate.
¢ Bring notebook or digital means for note-taking.
e If you have a project in mind already, bring information to share with the teacher.

Ask the right questions
¢ Find out what possible projects might be appropriate and useful in the classroom, ask questions
such as:
o “What would you like me to focus on in your classroom in my project?
o Are there any special situations or students who could benefit from my project?
o What is one academic area or student skill that is often challenging that I could work on?
o Do you have any suggestions for a project that will help students learn more, increase
student motivation, social skills or other areas of development?”’

Begin a Written Record

You are beginning to write about your research the first time you meet with your teacher. All
meeting notes, observations, ideas, and information you read will be part of what you learn in your
project. (Writing Guidelines, p. 16. for helpful writing tips).
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Field Mentor Information Sheet

Give this information sheet to your field Mentor.

Project Overview

Highly motivated Winthrop Education students have the opportunity to complete field-based action
research projects with skilled educators. The research projects will be abstracted, presented at a research
conference, and/or become a thesis or other publication. As a Field Mentor, you may participate in
eventual presentation of research. The Winthrop research will collaborate with a you teacher to identify,
measure, and implement interventions to solve a real school problem related to important P-12 student
outcomes. The Winthrop student will also select and collaborate with a Winthrop faculty mentor who can
provide further direction and advice.

Students will spend two semesters with you planning, implementing, and evaluating the project success.
They will use best practice information to plan a logical intervention, and will collect data to determine
the success of their work. They will work with you and a Winthrop faculty to write up and present their
research.

Winthrop researchers have samples of write-ups and other information they can share with you. Contact
Dr. Carol Marchel at marchale@winthrop.edu OR Dr. Lisa Johnson at johnsonle@winthrop.edu if you
have any questions about the project.

Your Responsibilities

Semester 1

e Meet with the student researcher at least 2 times to identify a project based on their interests and a
real classroom need.

e Help the student researcher set up a time to observe in the classroom or setting where they will
complete their project.

e Continue to meet as needed to provide ideas and direction for a possible project and potential
sources of best practice information once they identify a project focus

e Meet with student at the end of the semester to review the proposal they write and to plan for the
implementation next semester.

Semester 2
e Student researchers will complete ethics training and appropriate related paperwork at Winthrop,
but will need your help in determining any school district or school requirements for the project.
e Work out a regular schedule with the student researcher for collecting pre- and post-project
assessment information and implementation
e Meet with the student researcher student problem-solving as needed.
e Review and discuss findings with the student researcher at the end of the project
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Writing Guidelines: Get Started Now!

The sample on p. 36 provides a basic guideline for writing a research proposal, a project plan, and a final
write-up of your research. Work with your Faculty Advisor for specific help with the writing process that
best fits your research

Begin a Written Record Right Away

Remember, you are beginning to write about your research the first time you meet with your
teacher because all meeting notes, observations, ideas, and information you read will be part of
what you learn in your project.

Helpful Tips

e Start a research binder/portfolio or digital folder where all notes, ideas, research paper
copies, date, research documents (IRB, proposal, etc) are kept.

e Always take notes when you meet with your Field Mentor

¢ In addition to the notes, keep a written journal where you track your own thoughts and ideas

e Setup a table with dates, times and actions related to your research so you can keep track of things
you did, when you did them, and what you learned

e Later on, add classroom observations, literature review notes, classroom assessments, and notes
from meetings with Field Mentor meetings and Faculty Advisor meetings to your notebook.

Write a Proposal by the End of Semester 1

e Identify a project focus after meeting with your Field Mentor to identify a topic, reviewing 5-10
best practice sources, and planning basic desired outcomes

e The proposal write-up does not have to be lengthy—(see sample proposal, p. 24).

e @Give the proposal to your Field Mentor at the end of the semester

e Give the proposal to any Faculty Advisors you are working with on the project

Write a Project Plan
e Work with your Field Mentor and Faculty Advisor(s) to finalize measureable project outcomes,
ways to measure each, and a plan for project implementation
e  Write up this plan as part of your research writing (see Sample Write-up, p. 34).

Write a Research Abstract and/or manuscript
e Mentor and Faculty Advisor(s) to analyze data
e  Work with your Faculty Advisor(s) to write a research abstract (see Sample Abstract, p. 19).
e (Consider working with Field Mentor and/r Faculty Advisors to present a research postor or co-
author a publication.
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Faculty Mentor Information Sheet

Give this sheet to vour Faculty Mentor

Project Overview

Any Winthrop education student interested in completing a field-based undergraduate research project can
work with Dr. Carol Marchel, COE Undergraduate Research Representation and Dr. Lisa Johnson to
arrange a field-based action research project. They can complete the project in 2 or 3 semesters, and
should begin by contacting Dr. Marchel or Dr. Johnson to get started.

During this project, an education student completes an action research project in their discipline, in a field
setting, with a Field Mentor. They also select one to two Winthrop Faculty Mentors to guide them during
the project. Education students MAY be, but do not have to be Honors students. For Honors Students, the
project fulfills the thesis requirement. Any student completing the project can have a research abstract
included in the Winthrop Undergraduate Research annual publication, is eligible to present the research
with other Winthrop undergraduates at a regional research venue, is eligible for presentation funding, and
can often participate in regional co-presentations with Field and Faculty Advisors.

You have been asked to serve as a Faculty Advisor. See the list below for a general idea and timing of
your responsibilities. Please contact Carol Marchel with questions.

Your Responsibilities

Semester 1—Planning and project development

e Meet with the student researcher at least one time

e Review student’s project proposal (student has a packet with sample write-ups and will have met
with their Field Mentor by this time)

e Determine if the student will have to complete an IRB form (Carol Marchel has a mock-up you
can use if needed)

e Provide direction on helpful professional literature sources, intervention planning, evidence-based
practice, and assessment of outcomes as needed.

e Arrange for a time to meet next semester.

Semester 2—Project implementation and data collection

e Ifneeded, help student complete an IRB form by the end of the second week in the semester in
order for them to ethically collect classroom data this semester

e Make sure the student understands the ethical guidelines for doing field-based research before they
start their work. All students are to have completed CITI training by the time they meet with
you.

e Meet with the student as needed to provide direction for assessment and implementation as needed

e Meet with the student by the end of the semester to provide assistance in analyzing findings
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Semester 3-Project analysis, write-up, and presentation

e Help student write up a research abstract and submit to Winthrop Undergraduate Research Office
(note, to be included in the annual Winthrop Undergraduate Research publication, abstracts should
be submitted by Spring Break)

e Help the researcher locate and prepare for poster or paper presentations at a regional research
conference in your profession, regional undergraduate research venues, the annual Winthrop
Undergraduate research presentation venue OR a regional education research venue. Check with
Dr. Lisa Johnson for possible venues available for education research.

e Consider co-authoring a publication with the researcher and/or the Field Mentor.
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Sample Project Abstract

When your project is completed, work with your Faculty Advisor to create and submit an abstract to the
Winthrop Undergraduate Research Office. Your abstract will be published in the annual Winthrop
Undergraduate Research book of abstracts.

Check with the Winthrop Undergraduate Research Office for abstract submission procedures and due
dates: http://www.winthrop.edu/undergradresearch/

Abstract Title: Second Grade Literacy in a Title I School

Field-based educational action research was conducted to explore and improve student literacy and
engagement of learners challenged by poverty. The specific focus of the project was on quality and time
spent in independent reading. The research was conducted in a Title I Second Grade Classroom and
targeted four significantly challenged students in the classroom. Intervention to increase engagement and
independent reading time included student goal-setting and self-assessment of independent reading time.
Outcomes showed students could be taught to accurately appraise their own reading efforts. Goal-setting
and continual self-monitoring increased independent reading quality, quantity, and reading achievement
performance on end-of-year assessments.


http://www.winthrop.edu/undergradresearch/
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Sample Project Proposal: Second Grade Literacy in a Title I School

Project Description

In her article Patricia Cunningham (2007) explains that one of the most influential factors on student
reading achievement in high poverty schools is the time students spend engaged in reading. Additionally,
Michelle J. Kelley and Nicki Clausen-Grace (2009) state that reading engagement can help students
overcome setbacks such as low family income and lack educational background. Research shows that for
students, specifically low income students, to grow as readers, they must engage in substantial amounts of
independent reading. Since many low-income students do not have do not have the resources or
supervision needed to engage in substantial, meaningful independent reading at home, many elementary
schools like my own have allocated a portion of the school day for independent reading. Many students,
however, are not truly engaged during this time. Instead of reading, students pretend to read, switch
books frequently, look around the room, or play with their friends (Kelley & Clausen-Grace, 2009). In
this project students will self-evaluate their independent reading behaviors using a rubric and open-ended
prompts, identify behaviors in need of improvement, and set specific behavior goals for independent
reading with the ultimate goals being to increase engagement during independent reading time and to self-

regulate reading behaviors.

2. Outcomes
* Students will be able to evaluate their own independent reading behaviors using a class-created rubric.
* Each student will be able to identify an independent reading behavior in need of improvement and set
a goal for improving that behavior.
+ Students will engage in more on-task behaviors and fewer off-task behaviors during independent

reading time (Observational Behavior Checklist).
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3. Literature Review of Best Practice Ideas

Carr, S. C. (2008). Student and peer evaluation. Teaching Exceptional Children, 40(5), 24-30.

This article describes the importance and power of using feedback, student self-evaluation, and peer-
evaluation to promote learning in the classroom. The article describes self-assessment as an assessment
tool that helps students become self-regulated learners, increases student achievement, increases student
motivation, and provides teachers with valuable information about student learning and students’
perceptions about their learning. The article also provides a framework for implementing self-evaluation
in the classroom. Along with providing me with more information on the self-assessment implementation
process, this article also prompted me to include some open-ended questions in the independent reading

self-assessment tool.

Cunningham, P. M. (2006). High-poverty schools that beat the odds. The Reading Teacher, 60(4),
382-385.
This article profiled six high poverty schools who have consistently had a high percentage of students
meet state testing requirements. The article describes twelve characteristics which contribute to the
success of these schools. The four elements the schools reported as being the most influential on their
students’ success were: instructional time provided, a school environment promoting resilience and
determination, high student engagement, and amount of time students spend reading and writing. This
article supports student engagement in independent reading as a means to increase reading achievement.

The aim of this project is to increase the amount of time students spend engaged in independent reading.

Johnston, P. (2005). Literacy assessment and the future. The Reading Teacher, 58(7), 684-686.

This article describes the need for assessments to reflect the rapidly changing literacies of our world,

encourage resilience and reciprocity in students, and to teach students to self-evaluate and direct their own

learning. This project will involve having students assess their own independent reading behaviors and

direct their own behavior through goal setting.

Kelley, M. J., & Clausen-Grace, N. (2009). Facilitating engagement by differentiating independent
reading. The Reading Teacher, 63(4), 313-318.

This article discusses the importance of engagement during independent reading, describes a continuum of

readers based on reading engagement and specific reader behaviors, and offers practical suggestions for
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facilitating engagement among the various types of readers. The article explains that to promote
engagement for struggling readers teachers should allow students to self-select reading materials, support
student engagement through frequent student-teacher conferences, and teach students to establish a
purpose for their reading. This project will combine frequent student-teacher conferences, student self-
evaluation, and goal setting to increase engagement in independent reading. The article also provides an
independent reading behavior checklist. An adaptation of this checklist will be used in the project to pre-

and post-assess student engagement.

Rolheiser, C., & Ross, J. A. (January 1, 2003). Student self-evaluation: What research says and

what practice shows. Retrieved from http://www.cdl.org/resource-

library/articles/self eval.php?tvpe=author&id=28

This article describes self-assessment as a way to gather data on student learning, increase self-efficacy,
and intrinsically motive students. The article discusses the common perception shifts which occur when
educators move from traditional assessment to self-assessment, the theory behind self-evaluation, and a
four stage model for teachings students to self-assess their work. This project will use the four-step model

described in the article to teach students to self-evaluate their independent reading behaviors.

4. Summary

I plan to implement this project in my first grade classroom at Jefferson Elementary School. In
this project, students will be evaluating their behaviors during independent reading, identifying behaviors
in need of improvement, and setting goals to improve these behaviors. The overall goal of this project is
to increase student engagement during independent reading time. This project will be implemented on
October 1, 2012 and will conclude on October 26, 2012. I will follow the self-assessment implementation
guide found in the Rolheiser and Ross (2003) article. On October 1, I will assess student behaviors using
an observational behavior checklist (Kelley & Clausen-Grace, 2009). I will identify the six students who
have the most off-task behaviors. These students will be the primary focus of the study. On October 2,
the class and I will collaborate to create a rubric for evaluating independent reading. The entire class will
be involved in this process, but only the six identified students will participate in self-assessment. On
October 3, 4, and 5, I will meet in a small group with the six identified students to teach how to use the
rubric. I will demonstrate using the rubric and model appropriate and inappropriate reading behaviors.

The students will practice using the rubric by evaluating my behavior. From October 8th-24th, students
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will engage in independent reading. I will meet with each of the six identified students at least twice a
week for a reading conference. During the conference I will discuss with the student what he or she has
been reading, have the student self-assess his or her independent reading behavior, have the student
identify a behavior in need of improvement, and have the student set a goal for improving that behavior. I
will give the students feedback on their self-assessments before they set their goals (Carr, 2008). On

October 25 and 26, I will complete the observational behavioral checklist again.
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Sample Project Assessment, Analysis, and Write-up

Second Grade Literacy in a Title I School:
Field Action Research

Project Description

The focus of this project was to increase student engagement during independent reading by
having students self-assess their reading behaviors and set goals for improvement. The six at-risk children
in the class with the lowest engagement during independent reading were chosen to participate in the
project. All six students receive subsidized lunches, one child has Pervasive Development Disorder, one
child has a parent who does not speak English, four students come from single parent homes, and one
student is highly mobile. This student moved during the project. The participating students were asked to
assess their own independent reading, identify areas of strength and weakness, and set goals for their
independent reading at the beginning, mid-point, and end of the project implementation period. The
students were taught the purpose of self-assessment, how to use the independent reading rubric, and how
to set goals through one whole group lesson explaining the independent reading rubric and four small-
group mini-lessons covering the following topics: the purpose of self-assessment, how to use the

independent reading rubric to self-assess, how to identify strengths and weaknesses, and how to set-goals.

Literature Summary

In order to design a successful project, I review many relevant resources. I was able to locate
several useful evidence-based practices and use ideas from these practices to design my interventions. A

brief summary of the resources I utilized follows. I include references at the end of this write-up.

The primary focus of this project was to increase engagement during independent reading.
Cunningham (2006) and Kelley and Clausen-Grace (2009) state in their articles that the amount of time
students spend engaged in independent reading is one of the most influential factors on overall reading
achievement. Kelley and Clausen-Grace state that the influence of independent reading on reading
achievement is greater for at-risk children, especially those who are from low income families. In this

project student self-assessment and goal setting was used as a vehicle for increasing engagement during
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independent reading. Carr (2008), Johnston (2005), and Rolheiser and Ross (2003) all support self-
assessment and goal setting as a way to gather student data, increase student self-regulation, raise student
achievement, and increase intrinsic motivation. In this project a modified version of Kelly and Clausen-
Grace’s (2009) behavior observation checklist for independent reading and an adaptation of Rolheiser and

Ross’ (2003) model for teaching self-assessment were used.

Project Outcomes

My project aimed at three important student outcomes. I designed assessments so I could measure these
outcomes before, during and after the project to determine the success of my project. My project

outcomes are:

* Students will be able to evaluate their own independent reading behaviors using a class-created rubric.

 Each student will be able to identify an independent reading behavior in need of improvement and set
a goal for improving that behavior.

* Students will engage in more on-task behaviors and fewer off-task behaviors during independent

reading time (Observational Behavior Checklist).

Assessment of Outcomes

In order to assess each of the above outcomes, I created an observation checklist, analyzed each student’s
ability to set goals, and also measured their ability to use a rubric to evaluate their own independent
reading behavior. Table 1 below provides an overview of my assessments before, during and at the

completion of my project.
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Table 1: Independent Reading Project Assessment Plan

Pre-assessment(s) and

fewer off-task
behaviors during
independent reading
time.

October 4, 2012

* Class Created
Independent Reading
Rubric (Attachment
B)- October 4, 2012

October 17,2012

* Class Created
Independent Reading
Rubric (Attachment
B)- October 17, 2012

Outcome date assessment will be Planne.d asses§ments Planned post-
. during project assessments
given
Outcome #1: Students [ Independent Reading |* Independent Reading |* Independent Reading
will engage in more on-| Behavior Checklist Behavior Checklist Behavior Checklist
task behaviors and (Attachment A)- (Attachment A)- (Attachment A)-

October 24, 2012

* Class Created
Independent Reading
Rubric (Attachment
B)- October 24, 2012

Outcome #2: Students
will be able to evaluate
their own independent
reading behaviors using
a class-created rubric.

Class Created
Independent Reading
Rubric (Attachment B)
with Independent
Reading Self-
Assessment Teacher
Evaluation Sheet
(Attachment E) -
October 4, 2012

Class Created
Independent Reading
Rubric (Attachment B)
with Independent
Reading Self-
Assessment Teacher
Evaluation Sheet
(Attachment E) -
October 10, 12, 17, 19,
2012

Class Created
Independent Reading
Rubric (Attachment B)
with Independent
Reading Self-
Assessment Teacher
Evaluation Sheet
(Attachment E) -
October 24, 2012

Outcome #3: Students
will be able to identify
an independent reading
behavior in need of
improvement and set a
goal for improving that
behavior.

Independent Reading
Student Goal Setting
Sheet (Attachment C)
with Goal Setting
Teacher Evaluation
Sheet (Attachment D)-
October 4, 2012

Independent Reading
Student Goal Setting
Sheet (Attachment C)
with Goal Setting
Teacher Evaluation
Sheet (Attachment D)-
October 10, 12, 17, 19,
2012

Independent Reading
Goal Setting Sheet
(Attachment C) with
Goal Setting Teacher
Evaluation
Sheet(Attachment D)-
October 24, 2012

26

Attachments 1-4 at the end of this write-up show the materials I created to collect data during and at the

end of this project.

The data I collected is reported in Figures 1, 2, and 3 at the end of this write-up.
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Analysis of Pilot

One projected outcome for this project was that students would be able to engage in more on-task
behaviors and fewer off-task behaviors during independent reading time. As shown in Figure 1 of the
Data Summary attachment, during the post-assessment students were engaged in on-task behaviors an
average of 85% of the 20 minute independent reading block. On average the students increased their
reading engagement during independent reading by 22% with the lowest amount of growth being 3% (S5)
and the highest amount of growth being 49% (S3). The student who gained only three percent was on-
task 90% of the time during the pre-assessment and didn’t have much room to grow. The student who had
the highest growth rate in on-task behaviors, had the second lowest percentage of on-task behavior for the
pre-assessment (46%). By observing S3 throughout the year, I have learned he needs explicit instruction
and explanations to be successful. The explicit nature through which independent reading behaviors were
taught in this project may be the reason for this large increase. The data shown in Figure 1 also revealed
that the students’ on-task behaviors positively correlated with time spend reading and off-task behaviors
negatively correlated with time spent reading. During the post-test observation, the students were
observed engaging in on-task behaviors an average of 76% of the first six minutes of independent reading
time, 87% of the time for the second six minutes, and 93% of the time for the last six minutes of reading
time. This information implies that the students need explicit instruction on strategies for settling into

reading quickly.

The second and third outcomes for this project were for students to be able to evaluate their own
independent reading behaviors using a rubric and identify an independent reading behavior in need of
improvement and set a goal for improving that behavior. The students were more proficient at completing
these tasks during the pre-assessment than I thought they would be. In the pre-assessment, as shown in
Figure 2 of the Data Summary attachment, six of six students could identify strengths in their independent
reading behavior and three of six students could identify weaknesses and set a goal to improve weak
reading behaviors. On the post-assessment all students were able to identify strengths and weaknesses in
their independent reading, and only one child (S2) was unable to set a goal for his reading based on his
identified weaknesses. As behaviors improved the weaknesses identified and goals set by most students
were more related to the reading process than to obvious behaviors such as moving around or talking. For
example, S5’°s goal on the post-assessment was “to read so deeply that I can’t even hear anybody,” and

S3’s goal was “to use the skip and come back strategy more.” S2 is the lowest performing reader in the
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group. He has difficulty with the reading process and does not have as much knowledge of the reading
process as the others. This student was unable to identify a goal when the weaknesses in independent

reading he identified involved the reading process.

When using the reading rubric to evaluate their reading behaviors all students correctly assessed
their reading volume and respectfulness toward other readers. All students except S2 were able to
correctly assess their use of reading strategies; their times spent reading, and were able to provide
evidence for why they placed themselves in at least one category. Three of five students accurately
assessed their ability to stay in one spot and their concentration level during reading. In all situations
where students incorrectly assessed themselves, the students inflated their performances. I think this was
done to avoid disappointing the teacher and due to the rubric’s headings. The headings were Outstanding,
Good, So-So, and Uh-Oh! While discussing the rubric with children during individual conferences the
children made comments such as, “I did a bad job,” which led me to think that when the students place
themselves in a low category, they saw the category as a personal reflection no as a reflection of the
specific reading behavior. This resulted in instances where students marked themselves in the
Outstanding or Good categories instead of the So-So or Uh-Oh! categories which were more reflective of

their behaviors.

Collaboration and Impact of Project

When modifying Kelly and Clausen-Grace’s (2009) behavior observation checklist for
independent reading, I collaborated with my mentor teacher on which behaviors to add and exclude from
the checklist. Because increasing literacy skills was a school target in her school, she discussed this
project with the School Improvement Facilitator. My mentor provided examples of independent reading
rubrics which guided the class and me as we made our own rubric. I attended a staff development meeting
on high progress classrooms and student engagement during which the school principal asked me to share
what the project involved and some of my findings. My mentor teacher is using the system I designed to
share with other teachers in classrooms around the school, In these classrooms the systematic observation

and self-evaluation will be used to increase student engagement in reading as well as in writing and math.
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Future Plans

I have learned many useful approaches that I can implement in my own classroom to increase
independent reading. I believe all students—especially those struggling with literacy skills—can benefit
from increased time spent reading independently. Although I will no doubt implement what I have

learned, I have also discovered some ways [ would modify this project for future use:

In the future, instead of having students assess themselves using the entire rubric I will have them
focus on one section of the rubric at a time. Having students assess themselves on all the categories of the
rubric was time consuming and became redundant. Students quickly met the highest criteria for some
categories and no longer needed to assess themselves in that category. In the future, for example, if a
student marks himself as needing improvement in the “time spent reading” category, I would have the
student focus only on that specific skill and specific section of the rubric. After this behavior was

mastered he would move on to assessing the next behavior in need of improvement.

A second way I would modify the project is to introduce only a part of the project at a time. For
example, when beginning the project, I would devote the first week to systematic observation of reading.
Once | had base-rates for the reading, I would teach a short “lesson” on goal-setting so students would
have some familiarity with the goal-setting process before I asked them to set their own goals. I think

they would set better goals if they had some prior practice with goal-setting.

Although the project is time-consuming, the positive results more than make up for the effort and
time spent at the beginning of the project. I think there are more efficient ways to complete parts of this
project. For example, if I had a classroom assistant, I would train him or her to collect systematic data on
time spent in independent reading. The assistant could collect data at regular intervals throughout the
project and graph student independent reading time. I would like to consider having students also learn to
track their own time spent reading, although I would also continue to collect observation data myself to
make sure student data is accurate. Eventually, I would share and compare the data I collected with

student self-collected data to help students learn to be more accurate collectors of their own data.
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Figure 1: Independent Reading Behavior Checklist

0-6 Minutes
Student | Pre-Assessment | Mid-Project Assessment | Post Assessment
On- Off- On-Task [ Off-Task On- Off- Increase
Task Task Task Task in On-
Task
Behaviors
S1 67% 33% moved moved moved | moved
S2 0% 100% | 0% 10% 56% 44%
S3 43% 57% 75% 25% 88% 12%
S4 50% 50% 33% 67% 75% 25%
S5 60% 40% 100% 0% 78% 22%
S6 45% 55% 64% 36% 83% 17%
Average |44% 55% 76% 24% 32%
7-12 Minutes
On- Off- On-Task Off-Task On- Off-
Task Task Task Task
S1 67% 33% moved moved moved | moved
S2 60% 40% 60% 40% 63% 37%
S3 83% 17% 90% 10% 100% | 0%
S4 100% | 0% 80% 20% 90% 10%
S5 100% |0% 90% 10% 100% | 0%
S6 64% 36% 67% 33% 80% 20%
Average | 79% 21% 87% 13% 8%
13-18 Minutes
On- Off- On-Task Off-Task On- Off-
Task Task Task Task
S1 50% 50% moved moved moved | moved
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S2 50% 50% 80% 20% 75% 25%
S3 43% 57% 100% 0% 100% | 0%
S4 100% | 0% 67% 33% 88% 12%
S5 100% | 0% 100% 0% 100% | 0%
S6 67% 33% 100% 0% 100% | 0%
Average | 69% 31% 93% 7% 24%
Total Independent Reading Time
On- Off- On-Task Off-Task On- Off- Increase
Task Task Task Task in On-
Task
Behaviors
S1 61% 39% moved moved moved | moved [n/a
S2 42% 58% 68% 32% 64% 36% 22%
S3 46% 54% 89% 1% 95% 5% 49%
S4 81% 19% 61% 39% 85% 15% 4%
S5 90% 10% 96% 4% 93% 7% 3%
S6 58% 42% 76% 24% 88% 12% 30%
Average | 63% 37% 85% 15% 22%
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Figure 2: Assessment of Independent Goal-setting

Pre-Assessment

Mid-Project
Assessment

Post-Assessment

Skill

# of
students
able

# of
students
unable

# of # of
students students
able unable

# of
students
able

# of
students
unable

Student identified an
area of strength in his
independent reading

6

0

5 0

5

0

Student identified an
area of weakness in his
independent reading

Student set a goal for
independent reading
based on the
identification of an area
of weakness

Student was able to tell
how or using what
strategy he would
achieve his goal.
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Figure 3: Independent Reading, Self-evaluation Rubric Assessment

Skill Pre-Assessment Mid-Project Assessment Post-Assessment
# of # of # of # of # of # of
students | students | students | students | students | students
able unable able unable able unable
The student accurately 5 1 2 3 4 1
assessed time spent
reading *
The student accurately 5 1 5 0 3 2
assessed staying in one
spot.*
The student accurately 4 2 3 2 3 2
assessed concentration
during reading.
The student accurately 5 1 4 1 5 0
assessed his volume
during reading.*
The student accurately 4 2 5 0 5 0

assessed how well he
respected the readers
around them.*
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The student accurately 4 2 3 2 4 1
assessed what he did
when he came to a
difficult part of the text.

The student provided 1 5 1 4 4 1
evidence to support
self-assessment in at
least one category.

*Compared to behavior observation checklist on pre-assessment, post-assessment, and mid-point assessment.
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Attachment 1: Independent Reading Self-Evaluation Rubric

Student:

Date:

36

4
Outstanding!

3
Good!

2
So-So

1
Oops!

I read the whole time.

I read most of the time.

I read some of the time.

I read little of the time.

I stayed in one reading spot.

I moved once.

I moved twice.

I moved a lot.

I could read all of my books. 1
didn’t have to play the pretend
game.

I could read most of my books. I
had to play the pretend game a little.

I could read some of my books. 1
played the pretend game about half
of the time.

I could not read the books I chose. 1
played the pretend game most or all
the time.

I was lost in my book. Iread and
thought about my book the
whole time.

[ was lost in my book for most of
the time but sometimes I thought
about other things.

I thought about my book some of
the time and about other things
some of the time.

I didn’t think about my book very
much. I mostly thought about other
things.

I was respectful to other readers.

I was respectful to other readers
most of the time.

I was respectful to others some of
the time.

I was not respectful to other readers.

I read in silently or in a whisper
voice.

I mostly read in a soft voice most of
the time.

I read in a soft voice some of the
time and a loud voice some of the
time.

I read in a loud voice.

‘When I came to a tricky part in
the story I tried a reading
strategy.

'When I came to a tricky part in the
story, most of the time I used a
reading strategy.

'When I came to a tricky part in the
story I skipped it and continued
reading.

'When I came to a tricky part in the
story, I changed books.
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Attachment 2: Independent Reading Behavior Checklist

Procedures:

During the 20 minute independent reading block. I scanned the room every two minutes and marked the on-task and off-task behaviors
shown below that students were engaged in.

Minutes 0-6
Student [ Moved | Gotup | Exchanged | Flipped | Looked | Talked | Sat | Eyes |Seemed | Total On | Total Off
around | from | bookbefore | pages | around |to others| Still | on [ lostin Task Task
reading | completing /oyt the room text | ook | Behaviors | Behaviors
spot reading
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Attachment 3: Independent Reading Self-Assessment Teacher Evaluation Sheet

Student: Date:

Skill Yes No Somewhat Comment

The student accurately
assessed time spent
reading *

The student accurately
assessed staying in one
spot.*

The student accurately
assessed concentration
during reading.

The student accurately
assessed volume during
reading.*

The student accurately
assessed how well he
respected the readers
around him.*

The student accurately
assessed what he did
when he came to a
difficult part of the text.

The student provided
evidence to support self-
assessment of specific
behaviors when
prompted.

*Compared to behavior observation checklist on pre-assessment, post-assessment, and mid-point
assessment.
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Attachment 4: Goal Setting Teacher Evaluation Sheet

Student:

Date:

Skill

Yes

No

Somewhat

Comments

Student identified an
area of strength in his
or her independent
reading

Student identified an

arca of weakness in his

or her independent
reading

Student set a goal for
independent reading
based on his or her
identification of an area
of weakness

Student was able to tell
how or using what
strategy he or she

would achieve his or

her goal.
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Attachment 4: Independent Reading Student Goal Setting Sheet

Student:

October 4, 2012: Pre-assessment

Teacher Prompt

Student Response

'What is one thing you are doing well during
independent reading?

'What is one thing you think you can do better?

'What is one goal you have for your independent
reading for the next three days?

‘What can you do to meet your goal?

October 10, 2012

Teacher Prompt

Student Response

'What is one thing you are doing well during
independent reading?

Do you think you have achieved your goal from
our last meeting?

'What is one thing you think you can do better?

'What is one goal you have for your independent
reading for the next three days?

‘What can you do to meet your goal?

October 12, 2012
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Teacher Prompt

Student Response

'What is one thing you are doing well during
independent reading?

Do you think you have achieved your goal from
our last meeting?

What is one goal you have for your independent
reading for the next three days?

'What can you do to meet your goal?

October 17, 2012

Teacher Prompt

Student Response

'What is one thing you are doing well during
independent reading?

Do you think you have achieved your goal from
our last meeting?

‘What is one thing you think you can do better?

What is one goal you have for your independent
reading for the next three days?

'What can you do to meet your goal?

October 19,2012

Teacher Prompt

Student Response

'What is one thing you are doing well during
independent reading?
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Do you think you have achieved your goal from
our last meeting?

What is one thing you think you can do better?

'What is one goal you have for your independent
reading for the next three days?

‘What can you do to meet your goal?

October 24, 2012: Post-assessment

Teacher Prompt

Student Response

'What is one thing you are doing well during
independent reading?

Do you think you have achieved your goal from
our last meeting?

What is one thing you think you can do better?

'What is one goal you have for your independent
reading for the next three days?

'What can you do to meet your goal?




